
 
II. School-level Plan – Turnaround, Restart, Transformation, Innovation and Reform 
Framework, Evidence-based and Early Learning Intervention 



A. Assessing the Needs of the School Systems, Structures, Policies, and Students 

The LEA/school must demonstrate a critical and honest assessment of structural/systems gaps and needs, as 
well as student achievement gaps and needs that are identified as the result of a systemic analysis process. This 
section must address each of the following elements: 

i. Use school data and descriptive language, to describe the school’s student population, and the unique 
needs of sub-groups (e.g.: underperforming sub-groups, students with disabilities, English language 
learners, students from households that are eligible for free or reduced lunch, first-generation college-
goers, and/or students traditionally underrepresented in college).   

 

27Q260, Frederick Douglass Academy VI is a high school with an enrollment of 373 students 

across grades 9-12. The school population is comprised of 35.9% Hispanic, 60.6% Black, 
2.4% Asian and 0.8% Whites.  Of the total school population, 22.3% are Students with 

Disabilities and 10.5% are English Language Learners and 7% of students live in temporary 

housing.  During SY 15-16 the number of discipline referrals level 3-5 was 142. 
 

The SY 15-16 attendance rate was 84.9%. In SY 15-16 the percent of student’s eligible for 

free or reduced lunch was 72%. 
 

In 2014-15 the graduation rate was 45%. The Regents results for 2015-16 evidenced the 

following patterns and trends: 

 The Regents passing rate in English Language Arts (Common Core) was 70%  

 The Regents passing rate in English Language Arts (Common Core) among students 

with disabilities was 27% 

 The percentage of students earning level 3 or higher in the Integrated Algebra I 

(Common Core) Regents was 18% 

 The percentage of students with disabilities earning level 3 or higher in the Integrated 

Algebra I (Common Core) Regents was 10% 

 The percentage of economically disadvantaged students earning level 3 or higher in 

the Integrated Algebra I (Common Core) Regents was 21% 
 

The data described above evidences unique needs in student academic performance among all 

students. This data correlates with student social behavioral patterns and trends relevant to high 

level infractions and office disciplinary referrals (ODRs) which include:  

 The use of force against one another or to inflict serious injury 

 The use of force to inflict serious injury to school personnel 

 Possession of weapons  

 Engaging in group violence  

 Engaging in intimidating and bullying behavior  
 

ii. Describe the most recent systematic in-depth diagnostic review of the school conducted by the district, 
and the school data used (e.g.: a Joint Intervention Team (JIT), Integrated Intervention Team (ITT), 
and/or related outside education experts) to determine its existing capacity, strengths, and needs.  If a 
Family and Community School Design pathway is selected within the Innovation and Reform Framework, 
also describe the community-wide needs assessment. 

 

27Q260 underwent the following reviews between 2014-15 and 2015-16: A Quality Review as 

well as an Integrated Intervention Team review which evidenced capacity, strengths and needs.  

The Learning Environment Survey (LES) also provides additional information related to culture 



and climate across key stakeholder groups.   

 

 The 2014-15 School Quality Snapshot showed that in the area of Student Achievement, 

Rigorous Instruction, and Supportive Environment the school was approaching the target.     

 

The Quality Review conducted in March 2015 evidenced the following needs across the school:   

 Teaching practices are beginning to align with the expectations of the Danielson 

Framework for Teaching and the school’s beliefs about how students learn best, 

teaching practices inconsistently engage all students, promote student thinking and 

generate meaningful discussions among students. (Quality Indicator 1.2 – Pedagogy) 

 

 The majority of teachers are engaged in professional collaborations on teams that are 

focused on the school’s instructional writing focus along with an emphasis on 

examining some student work and discussing instructional strategies.  The work of 

teacher teams is beginning to develop the use of the inquiry approach to inform teacher 

practice and the measured progress of students toward its writing goal for students. 

(Quality Indicator 4.2 Teacher teams and leadership development) 

 

The DTSDE review conducted in March 2016 evidenced the following needs across the school.   

 Tenet 2 /Rating Stage 2 - The school leader should prioritize an instructional goal 

focused on improving student engagement. School leaders should convene a team of 

administrators and teachers to collaboratively plan for data-driven PD that supports the 

goal and can be the focus of staff development through the spring semester. Regents 

pass rates and graduation rates remain low. The school leader has not created a strategic 

plan to increase the instructional capacity of teachers. 

 Tenet 3 /Rating Stage 1 - School leaders should reinstate regularly scheduled common 

planning time for teachers during the designated Monday and Tuesday mornings. 

Teachers should meet by department to: identify content-specific writing activities in 

current and subsequent units; create specific materials and resources to support 

subgroups of students; create activity-specific rubrics for students to monitor and 

evaluate their work; and look at student work samples during planning time and use 

findings to make adjustments to the unit and modify planning. 

 Tenet 4/Rating Stage 1 - school leaders should develop a plan to build teacher capacity. 

This plan should: identify staff members who implement best practices in a specific 

teaching strategy, such as questioning and discussion or differentiation, who can serve 

as exemplars for colleagues; include a series of focused learning walks and inter-

visitations where staff members can observe teacher practices; and provide opportunities 

for staff to debrief and identify strategies they can replicate in their practice. 

 Tenet 5/Rating Stage 2 - School leaders should start to develop a plan to provide a wider 

range of experiences to support students’ social and emotional growth. Leaders might 

consider using a survey to identify talents and interests of all stakeholders that could be 

developed into clubs offered during lunchtime, before and after school, or as credit-

bearing elective classes. School leaders should examine the availability of resources to 

determine best ways to support the implementation of these programs going forward 

using, for example, circular 6 options, per-session activities, or the regular school 

program. 



 Tenet 6/ Rating Stage 2 - school leaders have not developed a comprehensive system to 

coordinate the family outreach efforts of all of its stakeholders to identify families’ 

needs and target strategies to address them. Increase parent participation to maximize 

the effectiveness of the school’s efforts. 

 

The Learning Environment Survey conducted in 2014-15 evidenced the following needs across 

the school.   

 As compared to other high schools 27Q260 scored 76% of positive responses in the 

framework area of Supportive Environment as compared with the city wide average of 

86% 

 Overall parents accounted for 84% of positive responses while teacher were at 76% and 

students at 74%.   

 In a two-year comparison of the percent positive vs. negative results from 2013-14 to 

2014-15 surveys, the percentage of positive responses to this question remained the less 

than 60%: “My school offers a wide enough variety of programs, classes and activities 

to keep me interested in school.”   

 In the framework area of Supportive Environment in the following question “Do 

parents feel that the school creates a culture that encourages students to support one 

another and provides for their social and emotional growth?” the average percent across 

the prompts that answered ALL was 19% and Nearly All was 18%.   When posed the 

same prompt, 19% of students answered ALL, while 32% answered A lot.   
 

iii. Discuss evidence of community and family input in this review.  
 

The Quality Review relies on a wide array of evidence and takes the views of staff, students and 

parents into account. This is done through a document called the school self-evaluation form 

which is collaboratively written by key stakeholders prior to the review. This document 

provides critical input for the review to assess all perspectives accordingly. Moreover, the 

reviewer meets with parents as the principal selects eight to ten parents who represent the 

school’s diverse population and grade levels to participate in a discussion with the reviewer(s). 

The principal facilitates the inclusion of the president of the Parent Teacher Association or 

Parent Association and one additional SLT parent member as participants in this group. During 

follow-up meetings, after the review, the School Leadership Team (SLT) meets to review 

findings from the preliminary report and determines prioritized needs and provides input for 

potential appeals.   
 

iv. Describe the results of this systematic school review, specifically the capacity, strengths, and needs to 
dramatically improve student achievement. 

 

Across the specific reviews the following patterns and trends were noted within the Framework 

for Great schools.   

  

Rigorous Instruction 

The School Quality Snapshot showed that in the area of Student Achievement the school was 

approaching the target and in the area of Rigorous Instruction the school was approaching the 

target; however, the Regents pass rates and graduation rates still remain low. Specially the 

school needs to identify content-specific writing activities in current and subsequent units; 



create specific materials and resources to support subgroups of students; create activity-specific 

rubrics for students to monitor and evaluate their work; and look at student work samples 

during planning time and use findings to make adjustments to the unit and modify planning. 

 

Supportive Environment  

It was noted that school leaders should start to develop a plan to provide a wider range of 

experiences to support students’ social and emotional growth. Less than 60% of students noted 

that, “My school offers a wide enough variety of programs, classes and activities to keep me 

interested in school” on the most recent Learning Environment Survey. Additionally, student 

attendance was only 84.9%. 

 

Collaborative Teachers  

It was noted that across the school there were inconsistent teaching practices in the areas of 

student engagement, promoting student thinking and generate meaningful discussions among 

students. Consequentially data driven inquiry (DDI) is the means by which to accelerate the use 

of proven practices that will heighten student engagement. 

 

Effective School Leadership  

Within the framework areas of Rigorous Instruction and Collaborative Teachers, evidence 

provided shows that the school leader has not created a strategic plan to increase the 

instructional capacity of teachers, nor have they prioritize an instructional goal focused on 

improving student engagement. 

 

Strong Family and Community ties  

While parents accounted for the highest percentage of positive responses on the 2014-15 

Learning Environment Survey (LES), our Integrated Intervention Team review evidenced a 

need to develop a comprehensive system to coordinate the family outreach efforts of all of its 

stakeholders to identify families’ needs and target strategies to address them and increase parent 

participation to maximize the effectiveness of the school’s efforts. 
 

v. Discuss how the LEA/school will prioritize these identified needs to implement the SIG model and plan.   
 

In order to implement the College and Career school design SIG model we will prioritize the 

evidenced needs through the following:  

 

 Increased opportunities for dual enrollment through partnerships with two institutes of 

higher education: CUNY at Medgar Evers and CUNY York 

 The development of highly engaging CTE programs for all students 

 An emphasis on occupations relevant to science, technology, engineering and 

mathematics (STEM) to prepare students for the workforce  

 Improvements to the overall school climate through the implementation of Positive 

Based Intervention Systems 
 

 
B. School Model and Rationale   

The LEA/school must propose a SIG plan as a plausible solution to the challenges and needs previously 
identified. This section must address each of the following elements: 



i. Describe the rationale for the selected model (Turnaround, Restart, Transformation, Innovation and 
Reform Framework, Evidence-based, or Early Learning Intervention).  The rationale should reference the 
identified needs, student population, core challenges, and school capacity and strengths discussed in 
Section A. 

ii. Refer to the description of the model on pages 5-9 and describe the research-based key design elements 
and other unique characteristics that will comprise this model.  

 

27Q260, Frederick Douglass Academy VI High School has selected the Innovation and Reform 

Framework, College and Career pathway to leverage whole-school reform. Our four grades, 

comprised of nearly four hundred students, represent the racially and ethnically diverse 

demographic of the Far Rockaway community. We are also proud to service English Language 

Learners and Students with Disabilities. And we look to re-double our efforts for these 

underperforming subgroups by heightening expectations. We embrace this diverse student body 

since it aligns with the idea stated in our mission statement that “every child can and will learn.” 

To further promote this belief, we have partnered with York College, the City University of 

New York, to offer students increased opportunities for dual enrollment. To further amplify this 

effort, we wish to fully redesign the school to coincide with our belief in the revitalization of the 

Rockaway’s improved quality of life. Since the school’s inception, we have been seeking means 

of helping students with both their college and career paths as we provide volunteer 

opportunities, job readiness skills, and rigorous academic courses.  

 

To intensify our academic supports, we have branched out to a second college to provide a 

wider array of supports that tap into student interests.  The College Now program overseen by 

the City University of New York at Medgar Evers is taught on our campus and has allowed 

25% of our seniors to earn college credits. We look to double this amount at minimum in the 

next few years. 

 

Re-envisioning programs already geared toward college readiness will entail incorporating new 

assessments adapted from curricula posted on EngageNY.org.  Additional academic supports to 

assist us in re-branding the school include: 

 Uniform mid-term and final examinations and analyses of student tasks utilized across 

grades in each subject area  

 Ongoing data analysis and review to discern emergent patterns and make curricular 

adjustments to address learning gaps. 

 The examination of student summative assessment data and student work by department 

teacher teams which has prompted a school-wide decision to emphasize writing across 

grades and subjects 
 

In order to better meet the needs of our unique student populations, we look to partner with the 

Center for Educational Innovation, Public Education Association (CEI-PEA), a long-standing 

support entity headquartered in New York City (NYC), to oversee our transformation through 

innovative efforts. These research-based efforts include: 

1. Re-envisioning school leadership to create new governance structures that address the 

needs of growing subgroup populations through supports from partner Goldmansour and 

Rutherford. 

2. Engaging teams in data-driven inquiry and common planning. 

3. Establishing a positive school climate that and incorporating restorative discipline 



practices. 

4. Supporting APPR of teachers through formal and informal observations. 

5. Incorporating varied expanded learning time activities to address core challenges with 

academics and to meet the 200 hour Priority school requirement. 
 

Our students traditionally struggle with ELA and Math. We have reviewed multiple sources of 

data to identify areas for improvement. Our School Leadership Team (SLT) and grant writing 

team have reviewed various learning models to help address our performance gaps and we have 

identified areas for cultivating a strong instructional culture that focuses on improving the 

quality of teaching and the overall learning environment. 
 

The principal regularly communicates high expectations to the entire staff that are consistent 

with the Danielson Framework. The principal and staff communicate high expectations to 

families regarding a successful path to college and career readiness. 
 

Under-credited and over aged students will have the opportunity to participate in small tutorial 

groups, Regents preparatory classes, After School Program, or Saturday Academy. Extended 

Day class registers and scholarship reports will be reviewed to assess student participation and 

success. After school programs, lunch and learns, Saturday Academies, and student academic 

clubs will be initiated.  During these times our neediest students will work in small group 

settings, receive individualized attention, and the support needed to meet or exceed state 

standards. 
 

Overall, we recognize that in order to truly prepare students for post-secondary opportunities it 

is no longer sufficient to simply have students pass the ELA regents. We need programs that 

will mode students in the direction of college, careers, and beyond. 
 

iii. Describe the process by which this model was chosen, including how the school staff, leadership, labor 
unions, families, and community stakeholders were engaged in both the design and the decision-making 
processes.  

 

This model was chosen with in input from the Superintendent and the School Leadership Team 

(SLT) which is comprised of the principal, the assistant principal, the United Federation of 

Teachers Chapter Leader, the Parents’ Association President, the SLT chairperson, the Title 1 

Parent Representative, three parents and one teacher. Additionally, the school collaborated with 

district principals who will be an integral part of this District-wide cluster initiative. 
 

 
C. Determining Goals and Objectives 

The LEA/school must determine and present broad goals directly aligned to the in-depth diagnostic review and 
model selection, as well as specific objectives that have been developed to guide key strategies in a time-
specific and measurable manner.   
 
For the purposes of this RFP, goals are intended to be broad and to guide the formation of (more specific) 
objectives.  An objective is a statement of intended outcomes that is clear, focused, measurable, and 
achievable in a specified time frame.  In addition, it should be noted that more than one objective may apply to 
a given goal.  

 



This section should demonstrate effort on the part of the LEA/school to backward plan key components of 
school turnaround specific to the school and must include the following elements: 

1. Identify, describe and present at least one goal and corresponding objective(s) directly related to 
academic achievement in the area of English language arts (ELA).   Provide the means by which the 
objective(s) will be assessed. 

 

ELA Goal: Throughout the grant implementation period, and with the guidance of The Center 

for Educational Innovation – Public Education Association (CEI-PEA) as a supporting partner, 

teachers will develop and refine a coherent and Common Core State Standards (CCSS)-

aligned English Language Arts (ELA) curriculum that is accessible to all students.  

 

Objectives: 

1. Students will become more adept at analyzing complex texts and writing in expository 

and argumentative modes resulting in increased proficiency on the Common Core ELA 

Regents Examination.  

2. Teachers will prepare students to meet college and career readiness standards by 

reading text for details, analyzing the text structure an author uses, writing arguments 

to support claims, and writing informative explanatory texts. 

3. Teachers will provide course work, extended learning opportunities, and targeted 

instructional support for ELLs, SWDs and students scoring in the bottom third 

percentile. This will enable our students to perform at or above grade level as measured 

by end-of-term scholarship reports and annual ELA Performance Task scores.  

Identify and present at least one goal and corresponding objective(s) directly related to academic 
achievement in the area of mathematics. Provide the means by which the objective(s) will be assessed. 

Math Goal: Throughout the grant implementation period, teachers will immerse students in 

tasks that focus deeply on the concepts that are prioritized in the standards. Students will 

demonstrate increased levels of college readiness as a result of revamped mathematics 

curriculum as measured by interim assessments and end-of-term scholarship reports. Teacher 

teams, with guidance from CEI-PEA, will help to drive this approach that will result in 

heightened expectations, engagement, and outcomes. 

Objectives: 

1. 80% of math teachers will earn a rating of Effective or higher on Danielson 1e 

(Designing Coherent Instruction). 

2. Combined math Regents exam scores will increase by 10%. 

3. Math teachers will be engaged in structured, inquiry-based professional collaborations 

that promote the achievement of school goals and the implementation of CCLS 

(including the instructional shifts). 

4. All students will successfully complete a minimum of two interdisciplinary Common 

Core-aligned tasks, such as linking mathematics to physics or CTE applications. 

As applicable, identify and present additional goal(s) and corresponding objective(s) directly aligned 
and specific to the needs assessment of the school and the school improvement model selected.  
Provide the means by which the objective(s) will be assessed. 

College and Career Pathway Goal: Throughout the grant implementation period, the school 



will increase the percentage of students who are college and career ready as measured by 

improved graduation rates.  

 

Objectives:  

1. The school will partner with non-SIG funded York College and non-SIG funded 

Medgar Evers College in order to increase the number of college credit bearing 

courses for all students as measured by the percentage of juniors or seniors who are 

dually enrolled.  

2. The school will increase the number of College Board Advanced Placement 

courses 

3. Medgar Evers College will provide opportunities for students to take College Now 

courses on our campus. 

4. College Now Courses will take place at York College 

5. A SIG-funded assistant principal will oversee a College Readiness Leadership 

Team that meets weekly with a School Implementation Manager to oversee 

progress with SIG implementation. 

6. Establish an Advisory Committee among teachers, school leaders, community 

partners and parents to guide implementation of the SIG plan 

The above objectives support both the Framework for Great Schools and progress towards 

realizing this goal. Our school has a commitment to build strong partnerships with business 

and community-based organizations that foster college and career readiness. Our students will 

develop the awareness, knowledge and skills that lay the foundation for academic rigor and 

social development necessary for college and career readiness and success. 

 In order to assess implementation towards meeting these objectives, we will monitor progress 

through the following data sources:   

1. Assess teacher and principal practice using both the Danielson framework for teacher 

effectiveness and principal rubric 

2. Assess the efficacy of community-based partnerships in promoting college and career 

readiness 

3. Assess perceptions of school culture and community understanding school improvement 

process and purpose as measured by focus groups/surveys (NYCDOE’s Learning 

Environment Survey). 

4. Review of the agendas and minutes of the Advisory Committee 

5. Review of the agendas and minutes from the College Readiness Leadership Team  

Frederick Douglass Academy VI High School will cultivate a school environment where 

students feel safe, supported, and challenged by their teachers and peers.  This will be 

supported by regular review of data and collaborative efforts to track the progress of all 

students. With the support of SIG-funded CEI-PEA, non-SIG funded College Board, Medgar 

Evers, and York College, school leaders will address students’ academic, social and emotional 

needs resulting in the establishment of a culture for learning that communicates high 

expectations as measured by a categorical rating of proficient on the New York City Quality 

Review in Quality Indicator 3.4c, which states: Teacher teams and staff establish a culture for 



learning that consistently communicates high expectations for all students and offer ongoing 

and detailed feedback and guidance/advisement supports that prepare students for the next 

level. 

Our partners will aid in the fostering of the Common Core State Learning Standards with the 

goal of creating and facilitating a rigorous curriculum to ensure that all students will graduate 

college-ready and be prepared (academically and social/emotionally) for the task of 

completing a Bachelor’s Degree, and Associate’s degree or a license certification from a trade 

school. Our partners will support our efforts in sustaining a college going culture through 

direct services to students and families (workshops, instruction in college advisory classes, 

college tours, social emotional counseling) and collaboration with local, state and national 

colleges and universities, particularly in the area of academic and sports-related recruitment 

efforts and scholarship opportunities. Our guidance counselors, football coach, athletic director 

and FedCap volunteers will focus on the scholarship end in several ways, by supporting 

athletes and their families in researching scholarship opportunities, and by sustaining a high 

school transcript that reflects rigorous work (through higher level classes). Ongoing 

workshops on financial aid, Regents preparation, and transcript review for families will be 

held throughout the year for each graduating cohort. The school will also re-organize bi-

monthly Parent Association meetings around these cohort nights (Senior Night, Junior Night, 

etc. We will also utilize alumni who have received scholarships from both the school and our 

community based organizations to directly mentor students who have been nominated for 

particular scholarships. 

 

To address at-risk populations, The Leadership Program will provide counseling supports for 

students, facilitate peer-mediation and disciplinary conferences, and strengthen our advisory 

team. Progress tied to social and emotional needs will be measured by academic performance, 

attendance, discipline information, and enrollment data relevant to social service programs that 

will include the following targets: 

 Student attendance will be at least 85.5%. 

 The percentage of sophomores and juniors making progress toward graduation 

will be at least 50%. 

 The four-year graduation rate will increase by a minimum of 10%.  

 
 
D. School Leadership  

The LEA/school must have the mechanisms in place to replace the existing principal, if applicable based on the 
selected model, and select/assign a new school principal, and supporting leaders that possess the strengths and 
capacity to drive the successful implementation of the SIG Plan. (While the replacement of the principal is not a 
requirement of all models, the LEA and EPO/EMO should have the mechanism to replace the existing principal if 
through a screening process by the LEA/EPO/EMO, principal replacement is determined to be the best approach 
to ensuring school and student success.) The LEA must provide a clear rationale and supporting evidence that 
the principal identified is likely to be successful in effectively implementing the SIG plan and model. This section 
must address each of the following elements: 

 
i. Identify and describe the specific characteristics and core competencies of the school principal that are 

necessary to meet the needs of the school, produce dramatic gains in student achievement, and 
implement the selected SIG model. Please refer to, “Competencies for Determining Priority School 
Leaders” which may be found at: 



http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html.  
 
Principals are rated utilizing the Principal Practice Observation Tool.  This tool enables reviewers to gather 
evidence aligned with the Quality Review rubric which exemplifies the core competencies of the school leader 
necessary to meet the needs of the school.  The following quality review indicators are included in the principal 
practice observation tool; 1.1, 1.2, 1.3, 1.4, 2.2, 3.1, 3.4 and 5.1.  These quality review indicators are most closely 
aligned with specific competencies for determining priority school leaders evidenced below in the chart.   The 
competencies aligned to the Quality Review indicators below are necessary to meet the needs of the school, 
produce dramatic gains in student achievement and implement the SIG model.   
 

Quality Review Indicator from the 

Principal Practice Observation 

Tool 

Competencies for Determining Priority School Leaders 

1.1 Ensure engaging, rigorous, and 

coherent curricula in all subjects, 

accessible for a variety of learners 

and aligned to Common Core 

Learning Standards and/or content 

standards; 

*Demonstrates the expertise to identify and support 

necessary adaptations to make curriculum, programming, and 

instruction fully accessible to groups such as English 

language learners and students with disabilities in order to 

positively impact their educational outcomes.  

 

*Has a clear vision to ensure that all teachers fully implement 

high quality, deeply rigorous curriculum aligned fully to the 

Common Core Learning Standards. 

1.2 Develop teacher pedagogy from a 

coherent set of beliefs about how 

students learn best that is informed by 

the instructional shifts and Danielson 

Framework for Teaching, aligned to 

the curricula, engaging, and meets the 

needs of all learners so that all 

students produce meaningful work; 

*Demonstrates the ability to identify effective teaching and 

learning, and the ability to convey to staff the impact of 

effective teaching and learning to the change process. 

1.3 Make strategic organizational 

decisions to support the school’s 

instructional goals and meet student 

learning needs, as evidenced by 

meaningful student work products; 

*Develops cohesive improvement plans in collaboration with 

key stakeholders, informed by a theory of action, current 

data, and evidence of best practice. 

1.4 Maintain a culture of mutual trust 

and positive attitudes that supports 

the academic and personal growth of 

students and adults; 

*Understands the need for staff, parents, caregivers and 

community to be involved in the life of the school as 

participants with voice and input. 

 

*Demonstrates expertise in providing social-emotional 

supports for all students. 

2.2 Align assessments to curricula, 

use on-going assessment and grading 

practices, and analyze information on 

student learning outcomes to adjust 

instructional decisions at the team 

and classroom levels; 

*Develops and shares a clear vision to ensure that all 

students, including high needs students, have access to 

resources and supports necessary to put them on the path for 

college and career readiness 

3.1 Establish a coherent vision of 

school improvement that is reflected 

in a short list of focused, data-based 

goals that are tracked for progress and 

*Develops, in a collaborative manner, measurable goals 

connected to student outcomes, and develops systems and 

structures to monitor progress toward those goals. 

http://www.p12.nysed.gov/turnaround/CompetenciesforDeterminingPrioritySchoolLeaders.html


are understood and supported by the 

entire school community;   

3.4 Establish a culture for learning 

that communicates high expectations 

to staff, students, and families, and 

provide supports to achieve those 

expectations; 

*Creates opportunities for meaningful dialogue with 

educators, students and families. Uses these opportunities to 

enhance reciprocal communication, to strengthen 

partnerships, and to achieve identified goals. 

4.1 Observe teachers using the 

Danielson Framework for Teaching 

along with the analysis of learning 

outcomes to elevate school-wide 

instructional practices and implement 

strategies that promote professional 

growth and reflection; 

*Demonstrates the expertise to make frequent observations 

and provide actionable evidence-based feedback to teachers 

in ways that ensure that instruction is constantly improving in 

its alignment to the Common Core. 

4.2 Engage in structured professional 

collaborations on teams using an 

inquiry approach that promotes 

shared leadership and focuses on 

improved student learning; and  

 

*Demonstrates the expertise to create differentiated 

professional development opportunities that support teachers’ 

improvement, including those that are new to the field. 

5.1 Evaluate the quality of school-

level decisions, making adjustments 

as needed to increase the coherence 

of policies and practices across the 

school, with particular attention to the 

CCLS.   

*Demonstrates the expertise to implement a whole school 

strategy for data driven instruction, based on analysis of 

periodic common assessments or performance tasks, and 

supported by appropriate professional development in a way 

that ensures that teachers successfully utilize data to make 

instructional decisions.  

 

*Incorporates data in the development of school policies and 

procedures, and uses data to monitor progress, to make 

adjustments when progress is not being made, and to 

determine success. 

 

*Implements a system for regularly self-assessing and 

adjusting strategic improvement plans 

 
ii. Provide the school principal’s name and a short biography which includes an explanation of the 

leadership pipeline from which s/he came, the rationale for the selection in this particular school, and 
how this principal’s capabilities are aligned to the selected SIG model. In addition, provide an up-to-date 
resume and track record of success in leading the improvement of low-performing schools; OR 

iii. If the specific person who will serve in this position is not yet known, describe the action steps necessary 
to put leadership in place, and identify the formal LEA/school mechanisms that enable this personnel 
action. The principal selected to lead the school must be in place within 30 days of receipt of preliminary 
award letter, to ensure sufficient time to lead summer activities in preparation for the beginning of the 
school year.  Identify any barriers or obstacles to accomplishing these tasks, as well as strategies for 
overcoming them. Note: If the principal selected to lead the school is not in place within 30 days of 
receipt of the preliminary award letter, or does not meet the quality standards set forth in this 
application, the SIG will be suspended immediately and the LEA will be at risk of having the grant 
terminated. 

 

Please see attached resume. 
 



Dr. Charles Ogundimu is the current Principal of Frederick Douglass Academy VI High School 

(FDA VI).  He is a life-long education professional who began his career in education with the 

NYCDOE as a middle school mathematics and reading teacher in the Bronx. After spending 

four years teaching at the middle school level, he moved on to the high schools where he taught 

accounting & business, and later, mathematics, for several years. He ultimately rose up the 

ladder to the position of Assistant Principal of Mathematics and Assistant Principal of 

Organization at Alfred E. Smith Career and Technical Education (CTE) High School. His 

accomplishments at Smith H.S. included raising the passing rate in Math A/Sequential I from 

24% in 2003 to 75% in 2005; a 100% passing rate on the Math B Regents in June 2004; raising 

the passing rate for Math B Regents by 26.4% in June 2006; raising the Regents Competency 

Test (RCTs) results by 34 percentage points from 24% in 2004 to 56% in 2006; instituting the 

Advanced Placement Calculus (AB), U.S. History and English Language and Composition 

courses 

 

Dr. Ogundimu has a Bachelor of Science (B.Sc. Honors) degree in Business Administration and 

Accounting, a Master of Science (M.S. Honors) degree in Computing from Iona College, in 

New Rochelle; a Master of Philosophy (M.Phil) and a Doctorate (Ph.D.) in Economics & 

Education from Columbia University.  He is a published author who has presented research 

papers at top-rated educational conferences and has been a discussant on educational panels. 

 

Dr. Ogundimu has a profound understanding of teaching and learning, research, schooling and 

school improvement, as well as educational leadership, particularly in the urban context.  An 

avid reader and a problem-solver, he is exceedingly thoughtful and knowledgeable.  He has an 

impeccable track record in classroom teaching and urban school leadership.  Dr. Ogundimu 

enjoys writing – an activity that he has trained himself to do regularly. 

 

At FDA VI, he has begun to transform the school in many ways starting with marked increases 

in scholarship results. For example, under his leadership, the school’s scholarship report 

(summer 2014) increased from 33% to 79% in one year. He has also instituted the Advanced 

Placement Program in English Literature and Biology and hopes to expand this next year. FDA 

students now take college classes at York College through the College Now Program that Dr. 

Ogundimu reinstated at the school. 
 

iv. Provide the specific job description and duties, aligned to the needs of the school, of the following 
supporting leadership positions; 1) assistant principal/s who will serve in the building; 2) School 
Implementation Manager (SIM), if the school is utilizing one. 

 

The Assistant Principal (AP) will be responsible for team building and data driven inquiry. This 

individual will also provide oversight regarding all aspects of the grant ensuring implementation 

and ongoing communication with all constituencies. The Assistant Principal will also be 

responsible for Security, Guidance, Organization, Physical Education, and Special Education. 

Support for teachers will include coaching, professional development, classroom management 

strategies, and curriculum assistance.  In addition, supervision responsibilities will include 

providing professional development for all teachers to develop their effectiveness as rated by 

the Advance System. The AP conducts classroom observations of teachers and uses these 

observations to identify teacher needs which in turn guides coaching and professional 

development opportunities for teachers provided at our school. Observations are followed up 



with an opportunity for the teacher to participate in self-reflection and further development of 

the teacher’s craft.   
 

The School Implementation Manager (SIM) serves as the project manager ensuring that schools 

receive appropriate guidance, technical assistance, and coaching in order to improve outcomes 

for students and pedagogical practices through implementation of the identified intervention 

model. The SIM is responsible for managing the accountability structures put in place to assure 

ongoing monitoring and intervention in schools undertaking the intervention models, and are 

responsible for meeting federal and state reporting requirements related to schools’ interim and 

summative performance. The SIM provides direct targeted support for all the schools in their 

caseload. The SIM’s job description addresses areas of the Framework for Great schools. The 

SIM is responsible for providing both on-site as well as off-site targeted support for their 

caseload of schools. The SIM is on-site in each school at least twice per month. Additional 

visits support crafting quarterly progress reports, budget, annual renewals, budget, and SED site 

visits. See the expanded framework areas below: 

 

Rigorous Instruction – SIMs support and monitor the whole school reform model articulated in 

the schools approved plan. This support is both on and off site.  They engage in any of the 

following with building leadership: classroom observations, observe expanded learning time 

(ELT) program(s), cabinet & partnership meetings, curriculum review, teacher team/inquiry 

team meetings, learning walks, data analysis, as well as leadership level conversations 

developing next steps at the school level. 

 

Supportive Environment - SIMs work alongside of school leadership to identify supports 

needed, and help to facilitate social/emotional partnerships for students and the community.   

 

Collaborative Teachers - SIMs work with leadership to monitor and identify needed supports 

for teachers. SIMs engage with building leadership in learning walks, where they observe 

teachers utilizing the Danielson framework. SIMs attend/participate in teacher team meetings as 

well as PD provided by partnership. 

 

Effective School Leadership- SIMs support leadership in monitoring the implementation of the 

SIG plan, analyzing formative/summative data around the leading/lagging indicators as well as 

provide support with budget.  SIMs work alongside of building leadership to monitor the SIG 

plan and meet with partnerships to ensure that the needs of the school are being met with the 

provided services. In addition, on an annual basis SIMs work in concert with the RSCEP 

development process and review feedback provided through the QR and IIT reports with each 

school on their caseload. 
 

v. Describe and discuss the school’s current supporting leadership profile in terms of quality, effectiveness, 
and appropriateness to the model proposed and needs of the students. Identify specific individuals who 
will remain in supporting leadership positions from the previous administration and discuss the 
strategies employed by the new school principal and the LEA/school to ensure buy-in and support from 
the entire leadership team.  Identify any barriers or obstacles to obtaining leadership buy-in or support 
as well as strategies for overcoming them.  

 

Currently our school has the following supporting leadership positions: 
 



Security duties include, but are not limited to supporting the Deans’ Office staff in conducting 

investigations, representing the school’s interest in Superintendent Suspension conferences, 

conducting school suspension conferences, and other duties that contribute to creating a safe 

environment for students, faculty, and visitors where rick learning may occur. 

 

Guidance duties include supporting the guidance counselor through reviewing transcripts of 

students to identify those that will need intervention services ensuring that opportunities for 

intervention are available, supporting students in achieving targets to improve the likelihood of 

graduating or school college and career-ready, and providing social and emotional support for 

all students in the building. 

 

Organization duties include working with the school programmer to create teacher schedules, 

working with the testing coordinator to create Regents’ proctoring schedules, serving as the 

liaison for communications with the faculty, conducting the school faculty meetings, 

supervising the administrative office staff, preparing and organizing senior activities related to 

graduation and prom. 
 

Additionally, the school will procure an assistant principal to oversee all aspects of SIG 

implementation while addressing the pressing disciplinary needs through restorative practice 

approaches. Additionally, the newly hired assistant principal will: 

 Develop long-term sustainability by leading teacher teams in collaboration with our 

Lead Partner CEI-PEA 

 Work closely with the Leadership Team to develop an advisory program that provides 

one-to-one supports for our most at risk students 

 Capture and share the results of all leading indicators relevant to the SIG grant and 

prepare quarterly progress reports. 

 Share general progress reports at monthly SLT meetings to apprise the community of 

SIG progress.  
 

The following strategies will be employed to ensure buy-in and support from the entire 

leadership team: 

 

 The school administration and leadership team will conduct informational sessions for 

teachers during faculty conferences to discuss the goals, objectives and desired 

outcomes of the SIG grant.   

 The SIG partners will attend to introduce the partner representative(s) and answer 

questions about the work they will engage in with the school community during the 

duration of the grant 

 The school administration and parent coordinator will host a parent informational 

session during the monthly parent coordinator meetings.   

 Parents will be introduced to the SIG grant through assemblies where they learn about 

the goals, objectives, identified student and teacher needs and what the program will 

look like during their child’s instructional day.   

 Parent will also learn about the extended day components that will take place before 

school, afterschool, holiday institutes and Saturdays.   

 The school leadership team, who is made up of the Principal, UFT representative, 



parents and coaches will continue to play a key role in the implementation of the SIG 

grant as they helped to determine its focus.  
 

 
E. Instructional Staff 
The LEA/school must have the mechanisms in place to assign the instructional staff to the school that have the 
strengths and capacity necessary to meet the needs of the school and its students. *  This section must contain 
the following elements:  

i. Identify the total number of instructional staff in the building and number of staff identified as highly 
effective, effective, developing and ineffective (HEDI) based on the school’s approved APPR system. 
 

Below are the State’s 2014-2015 Annual Professional Performance Review for all 18 teachers 

at Frederick Douglass Academy VI High School: 

▪ Ineffective (0 teachers)  

▪ Developing (9 teachers)  

▪ Effective (9 teachers)  

▪ Highly Effective (0 teachers)  

 

*Final HEDI data for the 2015-16 school year will not be available until September 2016. 

 
ii. Describe and discuss the current school-specific staffing picture in terms of quality, effectiveness, and 

appropriateness for the needs of students in this school. In addition, describe the specific quantitative and 

qualitative change that is needed in this school’s staffing between the time of application and the start-up 

of model implementation, and throughout the implementation period of the grant.  

 

To date, 36% of our teaching staff will potentially enter the 2016-17 school year with an APPR 

of Developing. Throughout the grant implementation period and with the guidance of CEI-

PEA, teachers will engage in professional learning activities designed to specifically address 

the following competencies of Danielson’s Framework for Teaching: 

 

 3b Questioning and Discussion Techniques 

 3c Engaging Students in Learning 

 3d Assessment  

 

In addition, select teachers have been chosen to work on the following Teacher Teams: 

 

 Academic Improvement Team (AIT)  

The AIT is comprised of lead teachers from each of the core disciplines and one ISS 

teacher. The group's focus is to examine data from various standardized assessments and 

use the data to create an action plan within members' respected disciplines.  The action plan 

will inform instruction to bridge gaps in knowledge and skills. 

 

 Data Analysis Team (DAT) 
The DAT will analyze data such as, but not limited to, June & August Regents’ scores, and 

use the results of itemized analysis to inform the AIT.   

 

 English as a New Language (ENL)/Students with Disabilities (SWD) Team 

The ENL/SWD Team will focus on strategies that will guide teachers in making curriculum 



accessible to both ENL/SWD.   

 

 Mentoring Team 

The Mentoring Team will focus on sharing best practices with colleagues.  Team members 

must be willing to open their classrooms to colleagues for inter-visitation.  Those interested 

in the Mentoring Team must have effective ratings in at least 3 of the following  

components of Danielson's Framework for Teaching:    

                                                                                                                                                                                                                                                             

1. Designing Coherent Instruction (1e)                                                                                                                    

2. Managing Student Behavior (2d)                                                                                                                  

3. Questioning and Discussion Techniques (3b)                                                                     

4. Engaging Students in Learning (3c)                                                                                                            

5. Using Assessment (3d)          

 

 The College Readiness Team 

The College Readiness Team will focus on aligning the College Access for All initiative to 

our SIG pathway. 

 

To ensure full and effective APPR implementation the following will take place:  

 

1. Administration will conduct informal and formal observations and give actionable 

feedback as close to the time of observations as possible.  

2. The Mentoring Team will facilitate intervisitations and provide feedback using the 

Danielson Framework for Teaching. 

3. Queens South Borough Field Support Center ELL Services Coordinator will facilitate 

professional learning activities.  

4. Special Education School Improvement Specialist will facilitate professional learning 

activities for ICT teams.  

 
iii. For each key instructional staff to be employed at the start of model implementation identify and 

describe the characteristics and core competencies necessary to meet the needs of its students.  
 

The Principal has selected and supported the development and advancement of the following 

members:  

 

Development of teacher to Assistant Principal to be a leader in the school and a 

transformational change agent/facilitator for Common Core shifts by bridging best practices 

learned from external intensive training on Danielson-based professional development and 

teacher evaluation and data-based decision making. 

 

A UFT Teacher Center Field Liaison will also work with at our school-based site to design 

customized professional development. 

 
At the principal’s discretion, the Staffing Committee will determine suitable additional 

candidates for key instructional roles that will serve meet the needs of students by creating the 

highest level of teacher effectiveness. Those who assume these leadership roles will grow 

professionally, and share their instructional practices with peers, while remaining in the 



classroom.  

 
iv. Describe the process and identify the formal LEA/school mechanisms that enable all instructional staff to 

be screened, selected, retained, transferred, and/or recruited. Identify any barriers or obstacles to 
assigning the appropriate staff as required by the model and new school design, as well as strategies for 
overcoming them.  

 

A citywide “open market” staff hiring and transfer system is available every year from spring 

through summer that principals may use to identify school pedagogical staff seeking transfers 

as well as those who wish to apply to specific vacancies or schools. Principals are thus able to 

recruit, screen, and select instructional staff new to their schools based on need. While 

principals have discretion over the school’s budget and staffing decisions, one barrier that 

schools may face are hiring restrictions set by the district for certain subject areas, grade levels, 

and titles or licenses. Exceptions are given in certain cases based on critical needs such as for 

high-need subject areas. Schools are also supported by human resource directors on budgeting, 

recruiting and hiring procedures. In addition, all principals have access to an online human 

resources portal for up-to-date data and activities related to talent management. Similarly, 

resources are available to instructional staff on recruitment fairs, workshops, school vacancies, 

transfer options, as well as professional development, citywide award programs, and leadership 

opportunities to promote staff retention. 

 
*This standard and the actions that accompany it are required regardless of the model chosen. If the Turnaround 

model is chosen for the Priority School in this application, responses to this section should be planned/proposed in 
the context of the requirements for that model, retaining no more than 50% of existing instructional staff. A new 
school staff meeting the Turnaround requirement must be in place prior to September 1, 2015. If Turnaround staffing 

requirements are not met by September 1, 2015 SIG funding will be immediately suspended and the LEA will be at 
risk of having the grant terminated.  

 
F.  Partnerships 

The LEA/school must be able to establish effective partnerships for areas where the LEA/school lacks specific 
capacity on their own to deliver. The external partnership/s may vary in terms of role and relationship to the 
governance of the school. For example, the type and nature of educational partner may range from a community-
based organization providing wrap-around services with no formal governance functions to an Education 
Management Organization (EMO) that has a direct role in governing the school. In either case, the partnerships 
articulated in this section should be those that are critical to the successful implementation of the school. 
LEA/schools are encouraged to have a few targeted and purposeful partnerships with shared goals, rather than a 
large variety of disconnected partner groups/services with multiple goals. This section must address each of the 
following elements: 
 

i. Identify by name, the partner organizations that will provide services critical to the implementation of 
the SIG model. Provide the rationale for the selection of each partner. Explain the role each will play in 
the implementation of the new school design. *  

 

To support implementation of this school’s CTE/College and Career Readiness model, the 

school will be matched to an effective lead industry partner. The NYCDOE four pillars of high-

quality CTE are industry engagement, work-based learning, academic integration, and program 

quality. NYCDOE offers programs in 16 areas of study, and provides career maps (see attached 

example) in each area for students and families. For more information on NYCDOE CTE 

program selection and career pathways, see attached website page and here.  

The process outlined below describes the steps that must be taken to confirm this partnership, 

http://cte.nyc/site/content/cte-schools-and-programs


which will happen this fall. 

 

Step 1: With support from the NYCDOE’s Career and Technical Education Unit in the Office 

of Postsecondary Readiness (OPSR), the school identifies potential lead industry partners that 

could be a good match for their school. 

Step 2: School reaches out to potential lead industry partners to schedule a formal interview. 

The interview team must include the principal and School Leadership Team, and may also 

include other key stakeholders. 

Step 3: Each member of the interview team that is present for the formal interview completes 

the lead industry partner rating sheet. 

Step 4: The ratings from the team are summarized in one lead industry partner rating sheet, 

which is emailed back to Office of Postsecondary Readiness (OPSR). 

Step 5: Once OPSR receives the completed summary rating sheets for all lead industry partner 

interviews conducted, OPSR reviews, compiles scores, and communicates back to the school 

which lead industry partner has been matched to the school.  This information is also 

communicated by OPSR to the new lead industry partner.  

 

Through the SIG, we would like to partner with the following organizations to provide 

supplemental resources in order to address the needs articulated in the needs assessment, Part A 

and realize our goals and objectives.  Our school will establish multiple partnerships to ensure 

there is an intense and strategic focus on improving community services, academic 

interventions, teacher support and development and, thus, student performance.   
 

Partner Organization Rationale Role/Services to support the 
school redesign 

Center for Educational Innovation 
(CEI) 

As per the 2015 School Quality 
Guide (on a scale of 1.00-4.99), 
Q240 has consistently failed to 
reach the targets of:    
 
Effective School Leadership is 
Approaching Target at a score of 
2.32  
 
Rigorous Instruction is 
Approaching Target at a score of 
2.76  
 
Supportive Environment is 
Approaching target at a score of 
2.96  
 
Student Achievement is 
Approaching Target at a score of 
2.05  
 
Note: The School Quality guide 
rates the elements of the 
Framework for Great Schools 
based on information from Quality 

 CEI will provide school leaders 
with instructional knowledge 
and skills to work with 
instructional staff to develop 
strategies which meet 
curricular and instructional 
goals  

 CEI will guide school leaders to 
implement policies that have a 
clear focus and that support 
the necessary changes to 
address the identified 
strengths and needs of all 
students  

 CEI will provide regular, 
ongoing supervisory support 
to school administration 

 CEI will ensure full adoption of 
CCLS, focusing on institutional 
shifts, assist in realigning 
curriculum maps to the CCR 
standards, and provide robust 
professional development in 
all targeted curricula areas 



Review, The NYC School survey, 
student attendance and movement 
of SWD to LRE. 

 CEI will guide school staff to 
implement assessment 
systems across all content 
areas to identify student 
needs, to monitor student 
progress, and to inform 
instruction. 

 CEI will guide school staff to 
imbed formative assessments 
are embedded across all 
content areas and will be 
aligned with standards and 
summative assessments 

 CEI will ensure the adoption of 
a whole school model to 
ensure for improved climate 
and culture 

 CEI will facilitate the 
implementation of a teacher 
effectiveness and professional 
development systems that 
recognize a teacher’s need for 
deep content and pedagogical 
knowledge and skills and 
include a broad set of 
recruitment, induction, 
professional growth, and 
retention policies and 
practices 

Goldmansour and Rutherford 
(MWBE Vendor) 

School identified as Priority for low 
scores on both math and ELA 
Regents Examinations. Special 
education population  
 

Goldmansour and Rutherford will: 

 Work with teacher teams 
to support inclusive 
programs for today's 
diverse classrooms in all 
content area and grade 
levels (9-12). 

 Consult building level 
administration to help 
design programs and 
identify professional 
development needs.  

 Provide customized 
support that meets the 
individual needs of this 
diverse school 
communities 

 

The Leadership Program (MWBE 
Vendor) 

145 Principal Suspensions during 
the 2015-2016 school year. 100 by 
General Education students and 45 
by Special Education students. 

High rates of office discipline 
referrals create the need for a 
supportive environment that 
provides both advisory and 
restorative justice approaches to 



strengthen the school community. 
 
The Leadership Program will 
provide: 

 One on one counseling to 
a caseload of students 
who have both 
attendance and discipline 
issues.  

 Provide social work 
interns to meet with 
students weekly to 
process the causes of 
poor attendance and to 
generate a 
comprehensive plan that 
serves to improve student 
performance and student 
engagement. 

 

 
ii. Complete the Evidence of Partner Effectiveness Chart (Attachment C). Each partner selected should have 

a proven track-record of success in implementing school turnaround strategies that result in measured 
and timely successes with respect to the school's needs and selected SIG model 

 

Please see Attachment C 
 

iii. While some partners may be funded by other sources, for those funded by SIG clearly describe how the 
LEA/school will hold the partner accountable for its performance.  

 

The process of partnership accountability and evaluation will be managed in the following 

manner: all partners will become part of the principal’s cabinet and will provide updated logs to 

the school detailing supports/activities/events provided; additionally, each partner will be 

strategically linked to specific or groups of school data points aligned with the services which 

they provide.  This two-fold approach allows for both a qualitative and quantitative 

methodology of assessing partnership performance.   The chart below details the quantitative 

methodology further.   
 

Partner Organization Data Point(s) (Formative or 
Summative) 

Frequency of Assessment 

CEI-PEA   Professional development to 
improve leadership and 
governance 

 Professional development to 
improve teacher performance 

 Students scoring “proficient” 
or higher on math assessment  

 High school graduates 
accepted into two or four year 
colleges 

 Suspension rates  

Weekly 



 Student daily average 
attendance  

 Course passing rates 

 Feedback Forms 
 

The Leadership Program  Office discipline referrals 

 Student attendance 

 Truancy Rates 

 Dropout rates 
 

Weekly 

Goldmansour and Rutherford  Office discipline referrals 
(among students with IEPs) 

 Course passing rates of Special 
Education Students 

 Student attendance 

Weekly 

 
 
*If the model chosen for this school is either Restart or Innovation and Reform Framework, the LEA must provide in this application a 
Memorandum of Understanding, signed by both parties, which identifies joint-agreement and the scope of services of the EPO/EMO and the 
broad achievement outcomes for the school. The LEA/school must be able to establish effective partnerships to address areas where the 
school lacks the capacity to improve. The external partnership/s may vary in terms of role and relationship to the governance of the school. If 
the model chosen for this school is Restart, the fully executed EMO-district contract, signed by both parties, in full accordance with Education 
Law 211-e must be received by NYSED within 30 days of receipt of the preliminary award letter. If the fully executed EMO-district contract is 
not in full accordance with Education Law 211-e, submitted and in place by the date identified, the LEA will be at risk of having the grant 
terminated. If the model chosen for this school is Innovation and Reform Framework, the fully executed EPO-district contract, signed by both 
parties, must be received by NYSED within 30 days of receipt of the preliminary award letter.  

 
G. Organizational Plan  

The LEA/school must provide a sound plan for how the school will operate, beginning with its governance and 
management. It should present a clear picture of the school’s operating priorities, delegation of responsibilities, 
and relationships with key stakeholders. This section must address each of the following elements: 

 
i. Submit a school organizational chart (or charts) identifying the management and team structures, and 

lines of reporting. (If a Restart model is being proposed, be sure to include the specific role of the EMO 
in governance and decision making that is compliant with education law).  

 

See attached 
 

ii. Describe how the structures function in day-to-day operations (e.g., the type, nature, and frequency of 
interaction, data-sources used to drive discussion and decision making, manner in which the results of 
interactions are communicated and acted upon, etc.).  

 

The attached organizational chart articulates the management and teaming structures with their 

respective lines of reporting.  Day to day functions are managed through cabinet and team level 

interactions.   Multiple leading and lagging data sources are used to drive conversation utilizing 

the Framework for Great Schools in the areas of rigorous instruction, supportive environment, 

collaborative teachers, effective school leadership and family and community ties.   Each 

teaming structure is further articulated below.   

 

At FDA VI High School, each of the leadership, teacher teams, or individuals, identified in 

previous sections has regularly scheduled meeting with the school leader.  Principal’s cabinet 

meets weekly to identify and prioritize any issues that may arise in compliance, student 



discipline, school culture, and high school articulation. Teacher leaders meet with 

administration twice a month to norm the process of teacher inquiry.  Grade team and 

department teams meet weekly to analyze students’ work to inform instructional practices as 

well as align performance tasks to the CCSS.  The Parent Teacher Association and School 

Leadership Team meet monthly with the Principal.  The purpose of each meeting is to provide 

stakeholders with the opportunity to receive and share information and ideas that are crucial for 

impacting student achievement and the alignment of a school wide vision and purpose, and 

make sure this is translated into the SCEP. 

 

Meetings follow a general routine and process where action areas are identified, practices and 

needs are reviewed, recommendations for future actions are shared, and responsibilities and 

duties are assigned with timelines.  Each teacher leader is responsible both to expectations and 

the needs of those same staff members.  When appropriate, each of these groups will explore 

student achievement, behavior, or fiscal data with the school leader to devise action plans and 

make recommendations.  The data examined in these meetings leads to conclusions about 

instructional expectations, approaches to managing school climate and student behavior, or the 

allocation of financial resources that are then rolled out with the entire staff during team, 

department, and/or faculty meetings. 
 

iii. Describe in detail, the plan for implementing the annual professional performance review (APPR) of all 
instructional staff within the school. Include in this plan an identification of who will be responsible for 
scheduling, conducting, and reporting the results of pre-observation conferences, classroom 
observations, and post-observation conferences.  

 

During the 2016-2017 school year, the school leader, with the assistant principals, will 

implement Advance, the annual professional performance review (APPR) according to the 

requirements set forth by the collective bargaining agreement between the NYC DOE and the 

United Federation of Teachers (UFT) and the specific needs of the school as described in 

Section A. Teachers rated effective or highly effective will engage in an initial planning 

conference with the assistant principal responsible for supervising the teacher’s given subject 

area (see organization chart.) Teachers rated ineffective or developing (will engage in an initial 

planning conference with the principal and the assistant principal responsible for supervising 

the teacher’s given subject area, at which time a formal Teacher Improvement Plan will be 

developed. All initial planning conferences will take place within 10 instructional days from the 

start of the school year. Following the initial planning conferences and an administrative cycle 

of norming where observations are calibrated to determine elements of instructional 

effectiveness, the instructional supervisors will conduct 4 cycles of observations in which all 

teachers will be observed and evaluated a minimum of one time per cycle.  

The plan for scheduling and conducting the observations is detailed below based upon each 

teachers HEDI rating.   

 For those teachers, rated effective or highly effective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the assistant principal will schedule, conduct and report the results for the 



pre-observation, the full period observation and the post observation conference. 

  For those teachers, rated effective or highly effective, who have selected an evaluation 

option requiring only short, informal observations, the assistant principal will schedule, 

conduct and report the results for the pre-observation, informal observation and the post 

observation conference.  

 For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring a formal pre-observation, full period observation and formal post-

observation, the principal will schedule, conduct and report the results for the pre-

observation, the full period observation and the post observation conference, in 

conduction with the supervising assistant principal.  

 For those teachers, rated developing or ineffective, who have selected an evaluation 

option requiring only short, informal observations, the principal will schedule, conduct 

and report the results for at least one pre-observation, informal observation and the post 

observation conference, in conjunction with the supervising assistant principal. 

 Each teacher rated effective or highly effective will meet with their supervising assistant 

principal for a mid-year evaluation meeting who will schedule, conduct and report the 

results of the meeting.  

 Each teacher rated developing or ineffective will meet with the principal and assistant 

principal for a mid-year evaluation meeting, at which time the teacher, principal and 

assistant principal will discuss progress toward the actions steps in the Teacher 

Improvement Plan. 

 Finally, each teacher rated effective or highly effective will meet with their supervising 

assistant principal for an end of year meeting and each teacher rated developing or 

ineffective will meet with their supervising assistant principal and the principal to 

review progress made on the Teacher Improvement Plan. 

At FDA VI, teachers who select option 1 of Advance receive one formal observation and at 

least 4 informal observations, while teachers who select option 2 receive at least 6 informal 

observations.  These observations are conducted using Charlotte Danielson’s Framework for 

Effective Teaching and include a brief walkthrough observation, teacher reflection and debrief, 

and written summary of next steps. In addition to conducting these walkthroughs the 

administrator conducts periodic Learning Walks with network instructional staff and 

instructional consultants to calibrate their interpretation of components as feedback topics shift 

during the school year. Aggregate and disaggregated data about teacher performance using the 

Framework is used to design full staff, sub-group, and individual professional development 

opportunities. 



iv. Provide a full calendar schedule of the APPR events listed in “iii” for the 2016-2017 school year that 
reaches all instructional personnel who will staff the building. 

  

Please see attached calendar schedule of APPR events. 
 

 
H. Educational Plan  

The LEA/school must provide an educationally sound and comprehensive educational plan for the school.  This 
section must address each of the following elements: 

 
i. Curriculum.  Describe the curriculum to be used with the selected SIG model, including the process to be 

used to ensure that the curriculum aligns with the New York State Learning Standards, inclusive of the 
Common Core State Standards and the New York State Testing Program (see: 
http://engageny.org/common-core-curriculum-assessments).  

 

School leaders and teachers will ensure that academic tasks and curricula are aligned to the 

Common Core Learning Standards, integrate the instructional shifts and emphasize rigorous 

habits and higher order thinking skills across grades and subjects. EngageNY Common Core 

Curricula and academic tasks will build coherence, promote college and career readiness, and 

be accessible to all students, including students with disabilities. To support writing as the 

school’s instructional focus, the school will utilize an adopted writing method across all classes 

to organize and promote more elaborate and detailed writing. The school will develop a rubric 

to assess student writing in the areas of content, textual evidence, development of evidence and 

conventions. In math, students will use a graphic organizer that ensures that they identify topic 

focus, explain the topic focus, and provide evidence or data to support the topic focus and then 

a stated conclusion. This method to demonstrate understanding will build fluency and accuracy 

in all field of math. English language arts students will take positions and establish arguments 

concerning major thematic revelations in works of literature that are inclusive of both fiction 

and nonfiction. All learners will have exposure to academic tasks that promote rigorous and 

college-ready habits in lessons that promote the instructional shifts that are written within a 

workshop model template that calls upon reading assignments, academic vocabulary 

development, and tiered levels of academic tasks for different learning. All learners will also 

have exposure to Advanced Placement and College Now! courses where tuition free enrollment 

can lead to students earning up to 12 college credits before graduation. 

 

At FDA VI the selection of curriculum materials has always been a collective exercise 

involving school administration, teacher leaders, the school leadership team with parent, 

student, teacher and DC 37 representation.  Curriculum decision making is also influenced 

heavily by our students’ needs.  Based on these factors, we will use the Engage NY curriculum 

for mathematics and science, and the Collections curriculum for English, and social studies with 

supplemental components all from EngageNY. These are complemented by the NYCDOE 

Scope and Sequence guides in key academic areas. 

 

All 2016 NY State Tax Levy funds will be used to purchase relevant instructional materials to 

ensure teachers and students have access to instructionally aligned texts in the 9-12 math, 

science, social studies and literacy courses. Additional SIG funds will be allocated to support 

the purchase of CCSS-aligned texts and resources for high school students as they become 

available. SIG funds will also be used to support the development of classroom libraries which 

http://engageny.org/common-core-curriculum-assessments


will be required to enable the introduction of an Independent reading program for all students.   

 

In addition to purchasing CCLS-aligned curriculum resources for students and teachers, the SIG 

plan will allocate funds for significant teacher support and curriculum development. 

Partnerships will offer teachers training and professional development and guidance as they 

align all instruction in the four core content areas – math, literacy, socials students and science 

to the CCLS for literacy and math. Not only will the SIG plan support the alignment to 

appropriate CCLS standards, assessment and instructional delivery it will also ensure effective 

supports for ELLs and students with disabilities. 

 

The professional development and support that teachers receive in curriculum development will 

lead to increase student achievement through the strategic examination of student work, 

alignment of resources and scaffolds necessary for all students work towards grade level 

mastery in the CCLS. Additionally, it is expected that 100% of curriculum maps will align to 

CCLS and include effective supports for students with disabilities and ELLs.  The 

administration, teacher leaders and coaches/ trainers from partner organizations will be held 

responsible for these shifts in teacher curriculum design. Periodic meetings with these 

stakeholders will be conducted to assess the impact to of the professional development and 

resource allocation to teachers on deliver instruction, student learning and student achievement. 
 

ii. Instruction.  Describe the instructional strategies to be used in core courses and common-branch 
subjects in the context of the 6 instructional shifts for Mathematics and 6 instructional shifts for ELA. 
Provide details of how the events of instruction in additional required and elective courses will be 
arranged to reflect all of these instructional shifts. Describe a plan to accelerate learning in academic 
subjects by making meaningful improvements to the quality and quantity of instruction (Connect with iii 
below.) 

 

Teaching practices will align with the expectations of the Danielson Framework for Teaching 

and engage all students, promote student thinking and generate meaningful discussions among 

students. There will be purposeful grouping, evidence of higher order questioning, multiple 

entry points for learners as well as teachers assessing the learning of students. To address the 

school’s increase in the number of English language learners (ELLs) the school will take 

deliberate steps to provide translated information in Spanish for them to support discussions in 

and beyond the classroom. Moreover, partner Goldmansour and Rutherford will train teachers 

to provide instruction that utilizes Universal Design for Learning approaches that have proven 

to be successful with Students with Disabilities (SWDs). 

 

SIG funding will provide for professional development and coaching for teachers on the 

instructional shifts to assist students in deepening their understanding in math and literacy. 

Instructional coaches will provide teachers with professional development as they align their 

instruction to CCSS literacy and math standards and related assessments. These coaches will 

focus teacher’s attention on each of the six shifts in math and literacy. Literacy instruction 

across content areas has focused on student-centered, text and evidence-based reading and 

writing. Teachers will continue to build and revise units around grade-level tasks and reading 

passages while also creating time and space for students to practice and engrain fundamentals. 

In mathematics teachers will align their planning and instruction to the CCLS and ensure that 

units of study deepen students understanding of core concepts and material. Balanced with these 



instructional practices will be routines, expectations, and procedures for memorizing and 

mastering fundamental of mathematics. In both subject areas, coaches and teachers will develop 

units of study and culminating tasks that require higher order thinking skills and the application 

of deep content understanding for success. These tasks will be designed to challenge students to 

make choices about which skills are appropriate to apply for within certain situations and with 

given prompts. 

 

The SIG plan includes many supplements for effective instruction and partner CEI-PEA will 

assist teachers in technological integration into their instruction.  Across classrooms, there will 

be opportunities for all students to engage in high levels of thinking and participation through 

academic tasks and discussions aligned to the rigors of college readiness. This will be 

complemented by our College Now classes offered by CUNY York and CUNY Medgar Evers 

College. 

 

We expect that SIG will positively impact instruction in our school directly and indirectly. We 

expect that these instructional upgrades and improvements will improve attitudes and 

perception about school culture, increase technological proficient of teachers and students, 

accelerate student mastery and growth in math and literacy and ensure that students are better 

prepared for high school, career and college readiness. 
  

iii. Use of Time.  Present the daily proposed school calendar showing the number of days the school will be 
in session and sample daily class schedule showing daily hours of operation and allocation of time for 
core instruction, supplemental instruction, and increased learning time activities. Describe a logical and 
meaningful set of strategies for the use of instructional time that leads to a pedagogically sound 
restructuring of the daily/weekly/monthly schedule to increase learning time by extending the school 
day and/or year. The structure for learning time described here should be aligned with the Board of 
Regents standards for Expanded Learning Time, as outlined here: 
http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf.  

 

Please see sample daily class and ELT schedule. 
 

Our ELT will be offered to all students. Our ELT program will integrate academics, enrichment 

and skill development. The school’s ELT schedule is attached and demonstrates a model 

aligned with the Regents memo, Update on New York State’s Next Generation Accountability 

System - Approval of Recommended Revisions to the Elementary and Secondary Education.     
 

iv. Data-Driven Instruction/Inquiry (DDI).  Describe the school’s functional cycle of Data-Driven 
Instruction/Inquiry (DDI). Present the schedule for administering common interim assessments in ELA 
and Math. Describe procedures, and schedule of space/time (e.g., through common planning time, 
teacher-administrator one-on-one meetings, group professional development, etc.) provided to the 
teachers for the examination of interim assessment data and test-in-hand analysis. Describe the types of 
supports and resources that will be provided to teachers, as the result of analysis. (See 
http://engageny.org/data-driven-instruction for more information on DDI).  

 

SIG will transform the use of data within the school.  Our teacher leaders will lead and support 

teachers in planning and delivery of instruction through inter-visitations and they will be 

responsible for the effective implementation of data-driven inquiry by which all teachers will 

use ‘looking at student work’ and ‘looking at teacher work’ protocols to assess the impact of 

instructional decisions on student achievement as part of their weekly meetings. In addition, at 

http://www.regents.nysed.gov/meetings/2012Meetings/April2012/412bra5.pdf
http://engageny.org/data-driven-instruction


the end of each marking period every teacher will prepare and present portfolios of student 

work and formative assessments to a team of peers to identify which students are on track to 

meet end of year goals and which students require additional support. SIG funds will also 

provide for more co-teacher collaboration and assessment of student work. The Inquiry Teams 

will have relevance in content areas across grade levels as the will also double as grade level 

teams.  Each team will develop and build a keep a student portfolio for each content area. These 

binders will be repositories for evidence and provide an indication of the attempts to develop 

appropriate CCSS aligned tasks and will be used to set goals for individuals, and groups of 

students. 

 

All teachers and Inquiry teams will improve on the school’s use and analysis of data to drive 

instruction by formalizing the Inquiry cycle over the course of a school year. The following 

calendar outlines the anticipated dates, events and outcomes of each step of this year-long cycle. 

 
Date Events / Actions Intended Outcome 

Inquiry Cycle #1 
September-

October 
2016 

 Baseline math and literacy assessment 
for all students 

 Review “looking at student work 
protocols 

 Inquiry Team scoring and analysis of 
student baselines 

 Design of math and literacy interim 
assessment #1 

 Students complete interim assessment #1 
in math and literacy 

 Teacher present initial portfolio of 
student work 

 

 Inquiry Teams identify key math and 
literacy standards to address  

 Inquiry Teams select Inquiry students to 
monitor throughout the year 

 Inquiry teams complete one cycle of 
Inquiry analysis of work, interventions 
recommendation, collection of student 
work, and analysis of outcomes and 
impact of recommended practice / 
intervention 

 Interim assessment #1 is prepared for 
implementation 

 Inquiry Teams select student example of 
student work to be archived in the 
student binders 

Inquiry Cycle #2 
November-

December 
2016 

 Inquiry Teams analyze results of interim 
assessment to begin Inquiry Cycle #2 

 Teams recommend supports and 
intervention(s) 

 Teacher present initial portfolio of 
student work 

 Results are analyzed for impact 

 Design of math and literacy interim 
assessment #2  

 Assign interim assessment #2 

 Teams establish routines for meeting and 
collaboration. 

 Recommended supports and 
interventions are implemented across 
disciplines as relevant. 

 Effective teaching practice spread across 
grade levels 

  Inquiry Teams select student example of 
student work to be archived in the 
student binders 

Inquiry Cycle #3  
January-February 

2017 

•Inquiry Teams analyze results of interim 
assessment to begin Inquiry Cycle #3 

•Teams recommend supports and 
intervention(s) 

•Teacher present initial portfolio of student 
work 

•Results are analyzed for impact 
•Design of math and literacy interim 

assessment #3  
•Assign interim assessment #3 

•Teams refine routines for meeting and 
collaboration. 

•Recommended supports and interventions 
are implemented across disciplines as 
relevant. 

•Effective teaching practice spread across 
grade levels 

 Literacy and math instructional strategies 
are common across classrooms, 
horizontal and vertical pollination 



 School wide assessment of mid-year 

student progress with key literacy and 

math standards 

continues. 

 Assessment of progress on key standards 
and spread of best practice 

•Inquiry Teams select student example of 
student work to be archived in the 
student binders 

Inquiry Cycle # 4  
March-April 2017 

•Inquiry Teams analyze results of interim 
assessment to begin Inquiry Cycle #4 

•Teams recommend supports and 
intervention(s) for key standards and 
students 

•Teacher present initial portfolio of student 
work 

•Results are analyzed for impact 
•Design of math and literacy interim 
assessment #4  

•Assign interim assessment #4 

•Recommended supports and 
interventions are implemented across 
disciplines as relevant. 

•Effective teaching practice spread across 
grade levels 

•Literacy and math instructional strategies 
are common across classrooms, 
horizontal and vertical pollination 
continues. 

•Assessment of progress on key standards 
and spread of best practice 

•Inquiry Teams select student example of 
student work and assessment items to be 
archived in the Inquiry binders 

Inquiry Cycle #5  
May – June 2017 

•Inquiry Teams analyze results of interim 
assessment to begin Inquiry Cycle #5 

•Teams recommend supports and 
intervention(s) for key standards and 
students 

•Teacher present initial portfolio of student 
work 

•Results are analyzed for impact 
•Design and assign summative assessment 
in math and literacy. 

•Employ summative assessments, analyze 
results and report findings 

•Recommended supports and interventions 
are implemented across disciplines as 
relevant. 

•Effective teaching practice spread across 
grade levels 

•Literacy and math instructional strategies 
are common across classrooms, horizontal 
and vertical pollination continues. 

•Assessment of progress on key standards 
and spread of best practice 

•Inquiry Teams select student example of 
student work and assessment items to be 
archived in the Inquiry binders  

•Analysis of student growth and impact of 
Inquiry on instruction 

 

 

To support this work, inter-visitations will allow Inquiry Team members to help one another 

monitor the impact of instructional practices as they complete Inquiry Cycles. This will allow 

for more cohesive collaboration and co-teacher planning. Instructional Coaches and 

partnerships will impact the Inquiry Cycle by supporting teachers with recommendations for 

effective practices and interventions as teams meet.  
 

Under SIG, the school will increase the range and extent of support and interventions available 

to students. SIG partner CEI-PEA will work with the Principal, SIG-funded Assistant Principal, 

Dean of Student Services, and Guidance Counselor to customize an approach using advisory 

standards to help us do the following:  

1) Fund a Full Time Equivalency Assistant Principal position to provide ongoing student 

support while managing all partners from SIG on-site  

2) organize an advisory leadership team 



3) collect, analyze, and communicate data to build understanding, commitment and 

ownership for the advisory program 

4) identify advisory goals that are based on the mission/vision of the school  

5) create a professional development plan to build the knowledge, skills and competencies 

of advisors 

6) implement a research and evaluation plan to assess program effectiveness 
 

Our schedule for administering common interim assessments in both ELA and math is shown in 

the chart below: 
 

Assessment Type of Assessment Formative or 
Summative 

Frequency for 
Administration 

ELA  Baseline Measures of Student Learning 
Assessment (as per APPR) 

Formative Beginning of Year 

ELA Midterm Benchmark Assessment Formative Midyear (1 time)  

ELA Design your own (DYO) assessments Formative Monthly 

ELA Mock Regents Exam Formative Two times (before each 
Regents examination 
period) 

ELA PSAT Formative In May 

ELA  ELA Regents Exam (Common Core) Summative Three times per year 

Math  Baseline Measures of Student Learning 
Assessment (as per APPR) 

Formative Beginning of Year 

Math Midterm Benchmark Assessment Formative Midyear (1 time)  

Math Mock Regents Exam Formative Two times (before each 
Regents examination 
period) 

Math Design your own (DYO) assessments Formative Monthly 

Math All math Regents Exams Summative Three times per year 

 
i. Student Support. Describe the school-wide framework for providing academic, social-emotional, and 
student support to the whole school population. List the major systems for the identification of students at-risk 
for academic failure, underperforming subgroups, disengagement/drop-out, and health issues and then present 
the key interventions chosen to support them. Describe the school’s operational structures and how they 
function to ensure that these systems of support operate in a timely and effective manner. Student support 
programs described here should be aligned with Part 100.2 Regulations on implementing Academic Intervention 
Services. 
ii. School Climate and Discipline. Describe the strategies the model will employ to develop and sustain a 
safe and orderly school climate. Explain the school’s approach to student behavior management and discipline 
for both the general student population and those students with special needs. As applicable, discuss preventing 
youth violence and providing second chances.  

 
Strategies to be employed for the duration of the grant period include the principal, partners, 

and staff working as a united team to create an orderly and respectful environment, where all 

students are known, in order to support learning and social growth. The principal and staff will 

maintain a respectful culture by conducting periodic assemblies and daily eight-minute 

recitation periods that review the school's creed of respect for all, personal discipline and high 

work ethics to sustain school morals and a culture that is conducive to learning. These daily 

affirmations and the cooperation of both students and teachers will contribute to well-managed 



classroom environments and orderly hallway movement during change of classes, regardless of 

the school’s large campus and shared facilities. Students and parents will come to appreciate the 

administration's open door policy as well as the staff willingness to provide extra assistance to 

students and attribute the school's respectful culture to the nurturing family atmosphere that has 

been established. An active student government will be comprised of students from all grades, 

several of whom will be members on the School Leadership Team (SLT), where they voice 

concerns and share ideas on the overall school climate. These conditions will impact the school 

with declining occurrence reports and suspension rates.  

 
iii. Parent and Community Engagement. Describe the formal mechanisms and informal strategies for how 
the school will encourage parent/family involvement and communication to support student learning, and how it 
will gauge parent and community satisfaction. Programs and initiatives described should be aligned with the Title 
I requirements for parental involvement, as well as Part 100.11 regulations outlining requirements for shared 
decision-making in school-based planning; accessible at http://www.p12.nysed.gov/part100/pages/10011.html. If 
you selected the Family and Community School Design pathway, discuss the parent, family, and community 
engagement components listed on page 8. 

 
Our school supports parent engagement through various means articulated through the 

Framework for Great Schools: Strong Family-Community Ties. As previously indicated, SIG 

funding will enable FDA VI High School to undertake the radical review, overhaul and re-

launch of its Parent and Community engagement practices. This includes the expansion of its 

School Leadership Team as a public forum to ensure the entire community by and large are 

aware of student and school progress. 

 

Key components for integrating this approach will include creating a parent survey to identify 

community needs for training; building training into in monthly PTA meetings; creating 

monthly parent newsletters; developing parent workshops based on survey and offer extended 

workshop on a Saturday at least two times a year. SIG will also provide an additional catalyst 

for the school to seek support from local community groups, organizations and higher education 

institutes, organizations, including for example, CUNY York College and CUNY Medgar Evers 

to support and enrich the Parent University program, which is a series of workshops that include 

efforts around the college application process.   
 
I. Training, Support, and Professional Development 

The LEA/school must have a coherent school-specific framework for training, support, and professional 
development clearly linked to the identified SIG plan and student needs. This section must address each of the 
following elements: 

 
i. Describe the process by which the school leadership/staff were involved in the development of this plan. 

 

In collaboration with our SLT, cabinet, and the Professional Development Team the school 

developed a professional development plan that encompasses our school needs. The school 

leaders will provide feedback and professional development supports based on teacher needs 

and student learning goals. Teachers will be held accountable for the expectations expressed 

through observations and meetings with school leaders. For example, writing across all 

classrooms and the citing of evidence in text is a major action item for the school that will 

continue to be monitored and developed for improvement through observations, feedback, and 

professional development. To amplify this effort, all teachers will be engaged in professional 



collaborations on teams that are focused on the school’s instructional writing focus along with 

an emphasis on examining some student work and discussing instructional strategies. The 

increase of English language learners and students with disabilities will be been met with the 

professional development and support for students or teachers that will ensure that student 

learning needs are addressed consistently and effectively in team work. This will be augmented 

by the workshops provided by our lead partner, CEI-PEA. Moreover, professional development 

to address other at-risk populations will be driven by the partners inclusive of Leadership Team 

and Goldmansour and Rutherford, both of whom provided input towards this plan. The school 

will provide multiple opportunities to enhance student-learning experiences towards the 

promotion of academic and personal behaviors. Professional development in the beginning of 

the year by Goldmansour and Rutherford will provide teachers with the support in creating 

improved academic behaviors in students. The Leadership Program will train teachers to 

conduct “Lunch and Learn” interventions with students to provide extra support in areas of need 

as well as provide additional mentoring guidance. Our professional development plan serves to 

promote and demonstrates growth in the adoption of effective academic and personal behaviors 

to prepare students for future experiences in college and careers. 
 

ii. Implementation Period. Identify in chart form, the planned training, support, and professional 
development events scheduled during the year-one implementation period (September 1, 2016 to June 
30, 2017). The professional development must be aligned to the needs of the students and to the SIG 
model. For each planned event, identify the specific agent/organization responsible for delivery, the 
desired measurable outcomes, and the method by which outcomes will be analyzed and reported. 
Provide in the project narrative, a rationale for each planned event and why it will be critical to the 
successful implementation of the SIG plan.  

 

Please see attached PD Implementation Period Chart. 
 

Each event shown on the chart is critical to the successful implementation of this SIG model.  
 

iii. Describe the schedule and plan for regularly evaluating the effects of training, support, and professional 
development, including any subsequent modifications to the plan as the result of evaluation, tying in any 
modification processes that may be the result of professional teacher observations and/or the results of 
common student interim assessment data.  

 

Our school will evaluate the impact and success of each of our professional development 

activities in order to be responsive to the needs of our staff and make adjustments to key 

strategies when needed.  Our key method for evaluation is linked both to student formative and 

summative data, teacher observation reports and various other leading indicators.   
 

Year One - Training, Support And Professional Development Events- Evaluation 

Partner Evaluation 

Method   

 Desired Measurable 

Outcomes 

System for Modification if 

outcomes have not been met  

The Leadership 

Program  

 

OORs reports  Reduction in Level 3 or 

higher infractions  

Administration will meet 

with The Leadership Team 

bi-weekly; success of 

initiative will be evaluated 

quarterly 

Goldmansour and 

Rutherford 

Increased course 

passing rates 

Teachers incorporating 

Universal Design for 

Success of initiative will be 

evaluated quarterly 



among SWDs Learning techniques in 

lesson plans 

CEI-PEA Analysis of 

curriculum maps 

Full alignment of curricula 

with the CCLS and CCR 

standards 

Success of initiative will be 

evaluated quarterly 

CUNY Medgar 

Evers 

Student 

Enrollment 

Increase in the number of 

students earning college 

credits 

Success of initiative will be 

evaluated quarterly 

 
 
The training, support, and professional development plan to be described in this section should be job-
embedded, school-specific, and linked to student instructional and support data, as well as teacher observation 
and interim benchmark data. For the purposes of this grant, job-embedded professional development is defined 
as professional learning that occurs at a school as educators engage in their daily work activities. It is closely 
connected to what teachers are asked to do in the classroom so that the skills and knowledge gained from such 
learning can be immediately transferred to classroom instructional practices. Job-embedded training, support, 
and professional development can take many forms; including but not limited to classroom coaching, structured 
common planning time, meeting with mentors, consultation with external partners or outside experts, 
observations of classroom practice.  NYSED’s Strengthening Teacher and Leader Effectiveness (STLE) grant may 
provide suitable examples of the types of training and professional development expected in this section.  See 
https://www.engageny.org/resource/improving-practice. 
 

 
J. Communication and Stakeholder Involvement/Engagement  

The LEA/school must fully and transparently consult and collaborate with key education stakeholders about the 
school’s Priority status and on the implementation status of the SIG plan. The plan for consultation and 
collaboration provided by the LEA/school must contain the following element: 

i. Describe in detail, the methods, times, and places that will be used for regularly and systematically 
updating parents, families, the community and other stakeholders on the implementation status of the 
SIG plan.  This should include, but is not limited to, analyses of evidence and leading indicator data to 
determine the impact of key strategies, as well as planned/approved course-corrections as applicable. 

 

Over the 2016-2017 school year, the school will incorporate focused strategies to update parents 

accordingly of the status of SIG implementation. SIG Plan will include specific objectives, 

benchmarks and milestones. These will serve as indicators for formative evaluation, to ensure 

that the SIG grant is functioning well and to provide for adjustments.  The principal will monitor 

the benchmarks and milestones and focus the school community on their achievement. Among 

measures of successful implementation and operation will be regularly announced during SLT 

meeting, Parent Association meeting with well-planned agendas, consistent attendance of a 

quorum of members, broad and growing representation of stakeholders and active participation 

by attendees, as well as posting of action minutes. Meeting feedback and a written to-do list 

from each meeting will provide evidence of the meetings being productive.  

 

Parent engagement success will be measured by active parent participation in the Parent 

Association meetings and in the SLT along with participation in the activities such as open 

school night, parent teacher conferences and, learning celebrations.  Parents will be informed 

of all school-wide activities through Blackboard Connect, a phone messaging system, as 

well as our monthly calendar and parent newsletter. Measurable objectives will include training 

https://www.engageny.org/resource/improving-practice


opportunities for parents to become effective advocates for their children. 

 

The SLT will be an integral means to share successes with the school community as eligible 

members include parents, students, school leaders, and community representatives. More 

importantly, the SLT is open to the public. Parents will also have access to links on the school’s 

website to view current attendance information. Early wins and key celebrations will also be 

posted on the site. CaseNEX/Datacation Skedula trainings at PTA meetings will guide parents in 

attaining up-to-the-minute information on SIG progress, especially student-sensitive information 

that will address office discipline referrals or unexcused absences. Parent-teacher conferences 

take place six times per year and these opportunities are used to update parents on new 

innovations, resources, and big wins relevant to the SIG plan.  

 

Every Wednesday morning will allow for 40 Minutes of Parent Engagement. The FDA VI 

administration along with UFT members will recommend collective and individual actions that 

will be taken during this time to engage with parents. This engagement will include: 

 Presentations of student work and research, community gatherings, student-led 

conferences, seminars (e.g. college application and financial aid process, job search 

seminars). 

 Updates on SIG implementation 

 Navigating the college admission and financial aid application process 

 Career exploration and training 

 School Leadership Team training  

 Reports from CBO Community Director 

 

Another parent involvement program that serves as an aide in consultation Freshman 

Orientation. This is an orientation for freshman that will occur on an evening prior to the opening 

of school where all incoming freshman and their parents are required to attend. Agenda will 

include: 

 Faculty Introduction/ Meet the Teacher 

 School Tour of Facilities 

 Sharing Vision and Mission for schools 

 Pupilpath Access Codes 

 ENL/Dual Language/Bilingual Program Choices for ENLs 

 Distribute student handbook 

 Overview of SIG Plan 
 

 
K. Project Plan Narrative/Timeline 

The LEA/school must provide a project plan and timeline that provides a detailed and specific, measurable, 
realistic, and time-phased set of actions and outcomes that reasonably lead to the effective implementation of 
the SIG plan and are directly aligned to the components of the selected model. This section must address each 
of the following elements: 
 

 Identify and describe the key strategies for year-one implementation period (September 1, 2016 to June 
30, 2017) that are aligned to the goals and objectives identified throughout Section II, with specific 
reference to student academic achievement, staffing, professional development, partnerships and 
stakeholder involvement.   

 Identify the “early wins” that will serve as early indicators of a successful SIG plan implementation 



period and foster increased buy-in and support for the plan. In addition, provide evidence of focused 
strategies aimed specifically at long-term capacity building and sustainability. 

 Identify the leading indicators of success that will be examined on no less than a bi-monthly and/or 
quarterly basis. Describe how these data indicators will be collected, how and who will analyze them, 
and how and to whom they will be reported.  

 Describe the means by which the key strategies identified throughout Sections I and II ensure that each 
of the required elements of the selected model have been met. 

 

The goal, key strategies, early wins and connection to the model is articulated below for ELA.  

Each of these key strategies listed help to ensure that the required elements of the Career and 

College Readiness design model are met by providing a focus on rigorous academics.    
 

ELA Goal  

 

Throughout the grant implementation period, and with the guidance of The Center for 

Educational Innovation – Public Education Association (CEI-PEA) as a supporting partner, 

teachers will develop and refine a coherent and Common Core State Standards (CCSS)-aligned 

English Language Arts (ELA) curriculum that is accessible to all students.  

 

Key strategies aligned to goal include: 

 CEI-PEA will work with teacher teams to adapt a robust English Language Arts 

curriculum that it is accessible to all learners.  

 School leaders will provide professional development and conduct one-to-one feedback 

sessions on Advance data to provide targeted support for teachers in competencies or 

Danielson components that are predominantly developing or ineffective. 

 All ICT teachers will receive continued Professional Development on effective team-

teaching models driven by vendor Goldmansour and Rutherford. 

 All teachers will receive CEI-PEA on-site support and borough-support that includes 

Professional Development to address the needs of all students, with a particular focus on 

at risk populations. 

 English teachers will use the workshop model while emphasizing instructional shifts. 

 English and social studies teachers will assign one research-based assignment per 

semester that involves writing from sources. 

 Teachers will provide Expanded Learning Opportunities and enrichment programs that 

are differentiated to the identified needs of students. 

 Teachers will prepare students to meet college and career readiness standards by reading 

text for details, analyzing the text structure an author uses, writing arguments to support 

claims, and writing informative explanatory texts. 

 The Leadership Program will provide professional development on establishing a 

culture where students feel safe and supported and ready to learn. 

 

ELA Early Wins Timeline: 

 Through the use of the Danielson Framework, all teachers will receive at least three 

observations per semester which will increase feedback and allow them more targeted 

professional development. (September-February) 

 All teachers will engage in two professional development workshops provided by CEI-

PEA to increase the effectiveness of instruction. (September-December) 



 At least thirty students will be mentored by social work interns provided by partner the 

Leadership Program (September-December) 

 All students will practice the use of annotations and citing evidence from a text as seen 

in an EngageNY Common Core research task that incorporates the use of citations 

(November-April) 

 New teacher team ICT models will be developed (October-November) 

 Students’ scholarship rates and course completion rates will improve in ELA classes 

from the same time the previous year. (September-June) 

 All scholarship reports for ENLs and SWDs will show increased course passing rates as 

measured against the previous year. (October-June) 

 Midterm Assessments will show student growth relative to English Language Arts 

baseline assessments.  (January-February) 

 80% of teachers will earn Measures of Teacher Practice ratings of effective or highly 

effective rating for Danielson component 3c, questioning and discussion techniques 

(October-June) 

 Newly revised curriculum maps will include strategies to support ENLs, SWDs and 

students in the lowest third percentile. (September-June) 
 

Math Goal 

Throughout the grant implementation period, teachers will immerse students in tasks that focus 

deeply on the concepts that are prioritized in the standards. Students will demonstrate increased 

levels of college readiness as a result of revamped mathematics curriculum as measured by 

interim assessments and end-of-term scholarship reports. Teacher teams, with guidance from 

CEI-PEA, will help to drive this approach that will result in heightened expectations, 

engagement, and outcomes. 

 

Key strategies aligned to goal include: 

 CEI-PEA will work with teacher teams to adapt a robust math curriculum that it is 

accessible to all learners.  

 Participate in the Algebra for All initiative to improve student readiness for Algebra and 

high school math instruction. 

 School leaders will provide professional development and conduct one-to-one feedback 

sessions on Advance data to provide targeted support for teachers in competencies or 

Danielson components that are predominantly developing or ineffective. 

 All ICT teachers will receive continued Professional Development on effective team-

teaching models driven by vendor Goldmansour and Rutherford. 

 All teachers will receive CEI-PEA on-site support and borough-support that includes 

Professional Development to address the needs of all students, with a particular focus on 

at risk populations. 

 Math teachers will be engaged in structured, inquiry-based professional collaborations 

that promote the achievement of school goals and the implementation of CCLS 

(including the instructional shifts). 

 All students will successfully complete a minimum of two interdisciplinary Common 

Core-aligned tasks, such as linking mathematics to physics or CTE applications. 



 Teachers will provide expanded learning opportunities that is differentiated to the 

identified needs of students. 

 Teachers will prepare students to meet college and career readiness standards by 

emphasizing math instructional shifts. 

 The Leadership Program will provide professional development on establishing a 

culture where students feel safe and supported and ready to learn. 

Math Early Wins Timeline: 

 Through the use of the Danielson Framework, all teachers will receive at least three 

observations per semester which will increase feedback and allow them more targeted 

professional development. (September-February) 

 80% of math teachers will improve their Measures of Teacher Practice rating in 

Danielson component 3b, questioning and discussion techniques. 

 All students will successfully complete a minimum of one interdisciplinary Common 

Core-aligned tasks, such as linking mathematics to Physics or CTE applications. 

(November-December)  

 Teachers will be trained by CEI-PEA to facilitate communication among students 

regarding mathematics while providing ample opportunities for learning through social 

interaction. This will include collaborative dialogue, explanation and justification, and 

negotiation of mathematical meanings. (September-June) 

 CEI-PEA develop a repository of CCLS Mathematics curriculum on Google Drive for 

easy-to-use teacher access. (November-February) 

 Teacher team leaders will facilitate the crafting of a new benchmark math assessment 

that reflects the CCLS and college and career readiness criteria. (September-December) 

College and Career Pathway Goal:  

Throughout the grant implementation period, the school will increase the percentage of students 

who are college and career ready as measured by improved graduation rates.  

 

Key strategies aligned to goal include: 

 The school will partner with non-SIG funded York College and non-SIG funded Medgar 

Evers College in order to increase the number of college credit bearing courses for all 

students as measured by the percentage of juniors or seniors who are dually enrolled.  

 The school will increase the number of College Board Advanced Placement courses 

 Medgar Evers College will provide opportunities for students to take College Now 

courses on our campus. 

 College Now Courses will take place at York College 

 A SIG-funded assistant principal will oversee a College Readiness Leadership Team 

that meets weekly with a School Implementation Manager to oversee progress with SIG 

implementation. 

 An Advisory Committee will establish ongoing dialogue with teachers, school leaders, 

community partners and parents to guide implementation of the College and Career 

aspects of the SIG plan. 

 



College and Career Early Wins Timeline: 

 Develop new College Now courses to be offered at the school as well as off-site 

(September-October) 

 Register Advanced Placement teachers for College Board's intensive workshops for 

education professionals (September-January) 

 Engage in a thorough review and analysis of College Readiness data conducted by CEI-

PEA in collaboration with the Leadership Team (September-February) 

 Send select students to a College essay workshop at John Jay College, where they will 

receive coaching from admissions experts on crafting essays for scholarships and 

admissions. (October) 

 Students will visit a college campus as part of NYC’s College Access for All initiative 

 Students with receive free online college essay support throughout the school year 

(September-June)  

 Students will work on their college applications and receive support from college 

advisors, staff, and volunteers – during “College Crunch Night” (September-May) 

 Students will attend “College Application Help Parties,” at our school and meet 1-on-1 

with a college counselor (September-May) 

 Provide a series of Parent University College Ready workshops to assist parents and 

students in the college application process (November-June) 

 Increase the overall percentage of 11th and 12th graders enrolled in Advanced 

Placement (AP) courses (September-June) 

 Increase mastery rates on all Regents exams (January-June) 

 Increase 4 and 5-year graduation rate (January-June) 

 


